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The Nippon Foundation Paralympic Support Center and
University of Tsukuba
Symposium
“An Inclusive Society Brought About by Paralympic Education:
Towards an Understanding of People with Disabilities”

Date: Sunday, September 2, 2018, 10:00-13:00

Venue: Conference Hall, the Nippon Foundation Bldg, 2" Floor

Participants: 62

Organized by: The Nippon Foundation Paralympic Support Center (Parasapo)
Co-organized by: Tsukuba International Academy for Sport Studies, University of Tsukuba

With Cooperation from: The Tokyo Organising Committee of the Olympic and Paralympic Games

Office for the Promotion of Olympic and Paralympic Activities (University of Tsukuba)

The Tokyo 2020 Paralympic Games has become an opportunity to spread Olympics and Paralympics
education throughout Japan, to learn the value of sports and the significance of an inclusive society. In the past,
Paralympic education was often a part of Olympic education, but programs on the Paralympics are being
developed using new teaching materials and active introduction of sports, to transmit the principles and
significance of the Paralympics. In addition, grassroots education programs focusing on para-sports to promote

understanding of people with disabilities have been launched in various parts of Japan.

However, the actual teaching environment is not always equipped to fully utilize the programs. For the
implementation of more effective education on the Paralympics and education on promoting understanding of
people with disabilities, comparison and analysis of current education programs and identification of issues in

the teaching environment are necessary.

The purpose of this symposium is an international comparison of Paralympic education, and a discussion of
initiatives and issues in education programs in Japan that promote understanding of people with disabilities, and
to use this as a basis to set forth proposals for Paralympic and para-sports education that aim to realize an

inclusive society.
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Program

10 : 00 Keynote Speech

“Dr. Jigoro Kano’s Education and Its Emphasis on Diversity”

Dr. Hisashi Sanada, University of Tsukuba

“The Expected Impact of TmPOSSIBLE' through the IPC’s Vision”

Miki Matheson, Parasapo

10 : 45 1 Session: “Paralympic Education in the Case of the UK and Australia”
1. UK
Kathryn McColl, EdComs

2. Australia

Tony Naar, Australian Paralympic History Project

Intermission

11:35 2" Session: “Educational Programs for Understanding People with Disabilities through Para-Sports
in Japan”
1. “Message of the ‘Asuchalle (Challenge For Tomorrow) ! School’ Program”

Shinji Negi, Parasapo

2. “Breaking Down Barriers and Changing Perception through Para-Sports (Adaptive Sports)”
Ryoichi Ishitobi, Special Needs Education School for the Mentally Challenged at Otsuka,

University of Tsukuba

12 : 05 Panel Discussion

Moderator: Mayumi Saito, University of Tsukuba

12 :55 Closing Address

Kazuo Ogoura, Parasapo

13 : 00 End of Symposium
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Dr. Jigoro Kano's Education and Its Emphasis on Diversity

Dr. Hisashi Sanada

Professor, University of Tsukuba

Kano Jigoro (1860 - 1938) is famous as the founder of Kodokan Judo and the person who spread judo around
the world, but in addition to judo, he was also an educator who created Japan’s physical education and teacher
training systems, accepted nearly 8,000 overseas students, and was active as the first Asian member of the
International Olympic Committee (IOC) for nearly 30 years. Kano wanted all people to experience the value of
engaging in physical education/sports. In other words, it can be said that he steered a variety of people towards
the world of physical education/sports. Specifically, he promoted physical education/sports irrespective of
gender, nationality, or age. He also strove to provide the Olympic movement with diverse viewpoints. I would
like to discuss this from the following points, to give an overview of the content of future Olympic education

and Paralympic education.

1. Acceptance of women into Kodokan Judo (1893)

2. Acceptance of students from China and physical education/sports (1896)

3. Establishment of a special class at the elementary school attached to the Tokyo Higher Normal School and
the focus on physical education (1908)

4. Promotion of citizens’ physical education with the establishment of the Japan Amateur Athletic Association
(1911)

5. Presenting a declaration through the establishment of the Kodokan Cultural Association (1922)

6. Making the Olympics a global culture by holding the Tokyo Games (1936)

To introduce an Asian element into the culturally European and American Olympic movement, Kano's
intention was to incorporate his own concepts of “maximum efficient use of energy” and “mutual prosperity for
self and others”. His notion was that by doing so, the Olympics would become a truly global culture instead of

only a European and American one.

In the declaration of the Kodokan Cultural Association, there were four elements. The meaning of the fourth
- “to rid the entire world of racial prejudice, strive to improve culture, and seek mutual prosperity for
humanity” - is particularly significant. Removing prejudice about other human beings will be extremely
important in education in a future where internationalization continues to progress, and that is where Olympic

education and Paralympic education will have large roles to play.
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The Expected Impact of “I'mPOSSIBLE”
through the IPC’s Vision

Miki Matheson
Project Manager, The Nippon Foundation Paralympic Support Center

Education Committee Member, IPC

The International Paralympic Committee (IPC) has a central role in the Paralympic Movement, and is the
organization that runs the Paralympic Summer and Winter Games. By promoting the Paralympic Movement,
and with the ultimate goal of the creation of a more inclusive society, it aims to promote initiatives that use
para-sports to provide sporting opportunities for all people with an impairment, from beginners to top athletes.
One of the organization's missions is stated as “To support and encourage educational, cultural, research and
scientific activities that contribute to the development and promotion of the Paralympic Movement,” and they
are currently putting their effort into the development, promotion and implementation of a Paralympic

education program called “T'mPOSSIBLE.”

“‘I'mPOSSIBLE” is the official IPC Paralympic Education toolkit jointly developed by the Agitos Foundation
(IPC's development arm), the Japanese Para-Sports Association’s Japanese Paralympic Committee (JPC), and
the Nippon Foundation Paralympic Support Center (Parasapo). The program name is in recognition and honor
of Paralympians, and how their courage, determination and effort redefines the seemingly impossible into the
possible, hence: “TmPOSSIBLE.” The title itself is a message for our children, who will be responsible for the
future. Paralympic education does not just communicate the appeal and history of the Paralympics to the
younger generations. It gives them various realizations, as it is inlaid with ideas to maximize their potential,
adjustments to rules, and ways of changing how they think. It should be noted that this program attempts to
change children’s perceptions of persons with disability by teaching Paralympic values and the concept of
inclusion through school education. In short, it is an educational program that fosters respect for diversity and

an awareness of human rights.

Education programs are said to have made a large contribution to the success of the record-setting 2012
London Games, and there are also reports of how they led to improved understanding by Londoners of persons
with disability. In preparation for the 2020 Tokyo Games, I'mPOSSIBLE has been positioned as the official
toolkit of the Tokyo 2020 Organizing Committee. I would like to lift the veil on what hopes Paralympic
education will bring to Tokyo, and also what kind of world can be imagined through the widespread adoption of

the 'mPOSSIBLE program.
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Paralympic Education in the Case of the UK

Kathryn McColl
Director of Research, Consultancy and Insight, EdComs, UK

Summary

This session will be led by Kathryn McColl, former Education Manager at the London Organising Committee
of the Olympic and Paralympic Games from 2004-2012.

In this session, Kathryn will explain how the official London 2012 education programme, Get Set, was designed
to and succeeded in educating young people, and through them their families and communities, about the
Paralympic Games. She will also explain how, after the London 2012 Games concluded, the Get Set programme
continues to educate and inspire young people about the Paralympic Games and its values, managed by the

British Paralympic Association and the British Olympic Foundation.

Background to this session

A key element of London’s bid to host the Olympic and Paralympic Games in 2012 was the determination to
use the Games to inspire young people. This was encapsulated in the motto of the London 2012 Games - ‘Inspire
a Generation.’

The official London 2012 education programme, Get Set, was designed to be a key channel for reaching,
engaging and inspiring young people. From 2008-2012, it engaged over 23,000 schools and 6.5 million young
people from across the UK. Get Set was designed as an integrated programme, promoting learning about both
the Olympic and Paralympic Games. However, elements of the programme gave schools the chance to focus
specifically on the Paralympic Games - and on its sports, athletes, history and values. Activities were designed
to engage young people in the classroom, the playground and across the whole school, but also to use young
people and schools as a channel for educating families, parents and wider communities. 91% of the schools who
engaged with the Get Set programme from 2008-2012 undertook Paralympic-related activity. More than 2/3 of
teachers stated that they had seen a positive change in young people’s attitudes to disability through the
programme.

In October 2012 and after the conclusion of the London 2012 Games, the London Organising Committee of the
Olympic and Paralympic Games (LOCOG) handed the Get Set programme to the British Olympic Foundation
and British Paralympic Association for delivery in legacy mode. It continues to offer resources and opportunities

to educate young people about the Paralympic Games, its sports and values.

Objectives of this session
This session will provide an explanation of how the Get Set programme from 2008-2012:
¢ Educated young people about the Paralympic Games - its sports, athletes, history and values

e Helped to change the attitudes of younger people and, through them, their families, communities and wider
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society.
It will also highlight the types of activities that the Get Set programme has offered since 2012 to continue to

provide Paralympic education to young people.
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Paralympic Education in the Case of Australia

Tony Naar

Project Manager, Australian Paralympic History Project

In 1998 the Sydney Paralympic Organising Committee (SPOC) launched the National Education Program
(NEP) to raise awareness of the Paralympic Games in schools and encourage schools to conduct excursions to

the Games.
The NEP had two main components:

1. The “Set No Limits” resource kit was the base for schools’ support for the Games. It contained teaching
materials prepared by curriculum experts, a video and poster. The kits were distributed to every school in

Australia and supported by all education systems.

2. The LEAP (Link Elite Athletes Program) was a pen pal scheme which linked schools to Australian
Paralympians. By 2000, 25% of all Australian schools had joined LEAP. It became the centrepiece of the NEP

and the communication channel between schools and SPOC.

The NEP achieved its goal - SPOC estimated that 340,000 schoolchildren attended the Sydney Paralympic

Games.

After 2000, the Australian Paralympic Committee (APC) had the rights to the national education program.

However, the APC could not afford to reintroduce a program until 2006.

The APC developed the Paralympic Education Program (PEP) to connect Australians through Paralympic
sport, increase students’ awareness and acceptance of all people with disabilities and increase support for the
Australian Paralympic Team. It was also aware that educating and changing the attitudes of children would
have long term benefits when those children became adults, in addition to any effects that would accrue as

those children interacted with their own families.

The APC sought the support of education authorities and teachers by creating lesson plans and teaching

materials that matched curriculum requirements.

The rise of the internet as a program delivery and communications tool meant that the program could best

be delivered online.
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The PEP had three main components:

1. The teaching resource was linked to each state’s and territory’s curriculum outcomes. Its themes were

diversity and inclusion, and the Australian Paralympic community.

2. The Website contained the teaching resource and other educational, general interest and entertainment

material for teachers, students and parents.

3. The Athlete Correspondence Program (ACP) connected Paralympic athletes to PEP schools. This element

grew to incorporate school visits by athletes.

In the lead up to the 2008 Beijing Games, PEP had 1,800 registered schools and reached 250,000 students.

In 2011, PEP was extended to secondary schools.

In the lead-up to the 2012 London Paralympic Games, PEP reached 20% of all Australian schools, with 2,045

registered schools, teaching 331,144 students.

In 2012, the program was extended to universities, with a program tailored to the needs of each faculty and

institution.

By mid-2013, membership peaked at 2,964 schools and 389,724 students.

In 2014, the PEP was suspended, largely due to the financial situation of the APC. It has not been

reintroduced, although there are plans to do so in the future.
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Message of the “Asuchalle (Challenge For Tomorrow) ! School”
Program

Shinji Negi
Project Director, The Nippon Foundation Paralympic Support Center

The Nippon Foundation Paralympic Support Center offers the following three programs in its “Asuchalle
(Challenge For Tomorrow) !" project: “Asuchalle!l School” (workshop-type lessons at schools), “Asuchalle!
Academy” (Adult-aimed lectures on understanding disabilities, communication workshops for separate
disabilities, and programs leading to actual action through group work devised by the participants), and
“Asuchalle! Sports Day” (a workshop-style program to experience awareness through para-sports targeting
businesses, local government bodies, and schools). This article introduces an overview of the “Asuchalle! School”
program.

“Asuchalle! School” aims to create a society in which anybody can have dreams and hope, and live actively. It
provides a program for children to accept diversity and to experience first-hand how strong and wonderful
people can be, and encourages children to become interested in learning new things.

The program began in 2016 and accepts applications from schools and local government bodies. As of 16
March 2018, the program has visited 379 schools, with workshop-type lessons being held for 61,316
schoolchildren. Para-athletes visit elementary, junior high, senior high and special needs schools, and the
program is split into 3 sections (a total of 90 minutes) that consist of a para-sports demonstration, a para-sports
workshop, and a lecture. Instructors are para-athletes with experience participating in the Paralympics in
wheelchair basketball, goalball, or Para athletics.

The program hopes that schoolchildren will learn 4 things: “empathy to consider other people as you would
yourself”, “What is disability?”, “the courage to challenge and pursue your potential”, and “the power of having
dreams or goals”.

In the results of a 2017 survey aimed at teachers, the program was evaluated highly in terms of satisfaction
with a score of 4.77 out of a maximum of 5. Tasks for the future include tackling the limit on the number of
children who can participate in the workshops, and how to link the program to sustainable education for
understanding people with disabilities instead of being just a one-time event.

“Asuchalle! School” aims to continue expanding around the country with the goal that schoolchildren who

participate in the program will be able to link what they each felt to action.
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Breaking Down Barriers and Changing Perception through
Para-Sports (Adaptive Sports)

Ryoichi Ishitobi
Teacher, Special Needs Education School for the Mentally Challenged at Otsuka,
University of Tsukuba

1. Introduction

Since 2015, the School for the Mentally Challenged at Otsuka, University of Tsukuba, has engaged in
initiatives for inclusive interaction between high school students with intellectual disabilities and high school
students without intellectual disabilities. “Non-verbal communication” such as sports, and cultural/artistic
activities were used as the methods for interaction. This presentation introduces how the children interacted

through sports, as well as what kinds of changes could be observed through the interaction.

2. Interaction Objectives and Methods

- Students are the focus and interact with respect for each other and can enjoy the interaction together.

- Multiple interaction sessions planned and held throughout the year.

- Adaptive sports planned by students from both schools are used as the means for interaction.

- Prior to the interaction, a class for students of the Senior High School at Sakado, University of Tsukuba, is
given by teaching staff from the School for the Mentally Challenged at Otsuka (for example, introduction to
what daily life is like for students at the School for the Mentally Challenged at Otsuka, and an explanation of

how to interact with sensitivity with people with intellectual disabilities).

3. Interaction Schedule

During summer vacation, 1: Sports interaction, and cultural/artistic interaction at the School for the Mentally
Challenged at Otsuka

During summer vacation, 2: Day camp for those who wish to attend

November: Sports interaction at Sakado City (Sports planned by Sakado high school students, and sports
planned by Otsuka)

December: Sports interaction at University of Tsukuba (Playing sports with modified rules)

4. Interaction Results (based on questionnaire results)

Three questionnaires were conducted: before the class given prior to the interaction; after the class given
prior to the interaction; and after the interaction sessions. For each question, the mean and standard deviation
were derived, and the Kruskal-Wallis test was applied to see whether any significant difference could be
observed when the results of the three surveys were compared. Furthermore, where a significant difference

could be observed, the Wilcoxon signed rank test was carried out in order to analyze which of the three results
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showed the significant difference.

- Students with disabilities looked forward to interacting with people their own age (not only in the sports they
had planned, but in casual and daily activities such as talking and eating).

- When students without disabilities were asked about their impressions of people with disabilities, on the
negative items such as “difficulty in communicating”, “words and behavior seem strange”, “don’t know what
they will do, which makes me worried”, and “don’t know how to interact”, the point scores had significantly

fallen when comparing their responses before attending the class prior to the interaction with their responses

after attending the class. As a result, the class can be considered useful for understanding disability.

“ "« "«

- For the items “ [they] require assistance”, “we could be friends”, “disability is part of individuality”, “ [they]

require special support”, “my understanding of disability progressed through the prior class and interaction
sessions”, and “the prior class and interaction sessions are useful in understanding people with disabilities”,
there was no significant statistical difference observed. However, a comparison of the items shows a rise in
the point scores in the results after both the prior class and the interaction sessions.

- The prior class and multiple interaction sessions deepened understanding of disability and people with
disabilities, and lead to promoting a change in awareness involving the promotion of a positive image,

reduction of a negative image and anxiety, and greater depth in the stages for understanding people with

disabilities (Mizuno 2016).

5. Summary and Issues

- Adaptive sports and other physical activities as a means for interaction between students with disabilities
and students without disabilities seem to have a definite effect.

- In order to promote proper understanding of disability, in addition to ensuring sufficient “exposure”
opportunities and experiences, opportunities for obtaining proper knowledge, such as about disability itself,
behavioral and cognitive patterns of people with disabilities, and how to interact (how to communicate, what
tools to prepare and how to modify them, for example), are important. To that end, further consideration
needs to be given, for example to the content of the prior classes.

- Measuring the effectiveness of interaction and joint learning through questionnaire surveys has its limits
(particularly the effectiveness for children with disabilities). Looking forward towards 2020, and in order to
advance a legacy of interaction through sports which breaks down barriers and changes perceptions, there is
a need to accumulate practical examples for a variety of situations, and to research evaluation methods and

standards.
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Panel Discussion

Moderator: Mayumi Saito, University of Tsukuba
Panelists: Miki Matheson, Kathryn McColl, Tony Naar, Shinji Negi and
Ryoichi Ishitobi

Mayumi Saito: Thank you. I am Mayumi Saito from University of Tsukuba.

Having listened to the presentations, I believe a common point is that the Paralympic Games in Tokyo in 2020
is just a passing point; it should not be an end goal. What happens after 2020 is important. Until the Games,
various resources, funds, people, everything is moving around the Games. How can we continue to sustain these

things after the Games? That is what I would like to explore with you today.

First, I would like to ask the two speakers who were involved in the London and Sydney Games. We heard in
your presentations about the response from the public after the Games, as well as things that were started but
did not end in success. Would you add a little more about some of the failures that we in Japan could learn

from?

Kathryn McColl: Thank you for the opportunity to talk about this in more detail. I think one of the things that
I would really focus on here is about preparation for legacy. So from our perspective, it was very positive that
the British Olympic Association and British Paralympic Association had made the decision that they wanted to
be the lead organisations, in legacy, so that was good, so in principle we had a good legacy plan. In practice, we

were late to implement it.

So one of the challenges I think is making sure you have content available as soon as schools want it, and in
that case, for us, we realized quite late in the day that we needed new content on the website and a new
branded Get Set program available to schools just a few months after — well, as soon as possible. It would have
been great to do it immediately after the Paralympic Games, but we weren't able to meet that timeframe. So

the Games finished in September; our program was ready the following January.

And we realized quite late in the day that there was a need for us to have some internal resource within the
Organizing Committee to prepare that content. So we had to say, actually, we need a member of staff here to
be creating this content and to be project managing the process. So that happened, but as I say, that was
something, it would have been better to plan earlier. But it’s crucial that the education function within the
Organizing Committee or within all of the stakeholders doesn’'t fold pre-Games because actually there's an

incredibly important role for that person to be doing post-Games.

Another thing we did late in the day, but I would highly recommend, is we had a conference for all of our

teachers after the Paralympic Games, so in October 2012, when we announced our legacy plans, and it was a
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really energizing and inspiring conference because our teachers were so passionate and so engaged in
Paralympic and Olympic education and wanted to continue to promote it, so we got them all together to talk

about legacy plans and to explain what their role in it was.

So I would really strongly advise talking to teachers in advance, understanding what they want from legacy,
and then inspiring them through an event or a conference or something similar, but making sure you have the
resource in place to deliver legacy is absolutely crucial, both financial but also staffing resource, because we

almost didn't.

Tony Naar: Thank you for the opportunity to add to my presentation. I've already talked a little bit about the
issues that were faced and the challenges that we faced in Australia in implementing an education program
after the Sydney Games, so I'd like to look at something a little bit different. And I'd just like to emphasize that
an education program, to me, is only one aspect of changing society and changing attitudes within a society, and

if an education program takes place in isolation, it will be fairly difficult.

And as far as the Paralympic Movement is concerned, the Paralympic Games is a fantastic focus. It's a great
event that comes, but it only comes to a country, well, it’s the second time in Tokyo in 50 years, so it doesn't
come very often, and it's what to do between the Paralympic Games. And one of the things that we've found

was that we suffered because we didn’'t have regular events that highlighted Paralympic sport.

So if we were using a Paralympic education program and using Paralympic athletes as a vehicle for making
change, the fact that there were no regular competitions and regular opportunities for people to witness events
made a big difference. And I think that’'s one of the things that London did much better than other countries
have done or other Games have done is that after the Games they continued legacy events and continued to

highlight Paralympic sport within Britain, and that really helps the program and the changes to attitudes.

Saito: Thank you. That was a very important suggestion about continuity, and continuing to highlight legacy

events.

Now to Ms. Matheson, who is on the side of actually developing the contents. Would you comment on what

what was just said?

Miki Matheson: Legacy is something we have to prepare for from the beginning, in order to be able to leave a

legacy. I am been made strongly aware of that again.

We heard that with Get Set, it ended in September, and that new content was developed the following
January. Right now we are focusing on how to successfully boost the Games, but it has been pointed out that
we must also think seriously about how the content during the Games can be used, and what we can leave after

the surge in enthusiasm. Thank you very much for that suggestion.
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Saito: Thank you. I would now like to turn to the two spekers who are actually currently running programs.
Would you tell us about difficulties you are facing at the moment, and what you are aiming to reach for in time

for the Games.

Shinji Negi: I would like to add some explanation about Asuchalle School.

I have been conducting workshop-style activities for about 30 years, visiting about 100 schools a year. At first
I would go and that would be it. However, it meant that it might only be a passing experience, and I was
concerned about that. So after two to three years, at an early stage, I started visiting the schools beforehand to
conduct training sessions for teachers to explain the objectives of our program. So I would visit over 100 schools

a year, and have met teachers from 80 percent, or 80 of those schools.

Now, schools throughout Japan apply for Asuchalle School. However, it is almost impossible for us to visit
each school beforehand, so the application is done by municipality, through boards of education or Olympic and
Paralympic departments in municipalities. In this way, because it is coordinated locally, we can do Asuchalle
School under the cooperation of many organizations. We make use of this, and stay in one region for about a
week - I will be going to Niigata from tomorrow - and have training sessions for members of the local

government as well as teachers.

In the sessions, as in my presentation earlier today, I present examples of what we have done previously,
what has happened locally as a result, how students have changed, what kind of expectations there are, what

content can be used locally, and of course I also give an explanation of “I'mPOSSIBLE".

Making programs sustainable was mentioned many times today. We are doing activities in parallel to make
the program sustainable. I think that is very important. If that is not done, even though there are many
programs going on at the moment, and of course the big events have an impact, there is nothing to follow them
up with. There will be a strong momentum up to 2020, but I'm not sure how many big events can be held after
2020. It's important first to make something happen, but we also need to provide hints about how to make it

sustainable.

Saito: Thank you very much. Prof. Ishitobi, would you like comment?

Ryoichi Ishitobi: My scope of activity is very small. On an individual level, I believe knowing is the first
important step. We work on the content of the preparation class before interacting with Sakado High School
students, to communicate what it's like to have a disability, what it's like to spend time with people with
disabilities. In addition, from this school year, we have started participating in reflection sessions to listen to

positive and negative experiences and to respond to questions.

In terms of the actual classes, Prof. Sanada mentioned that there are 11 high schools attached to the

university. We gather the 11 schools together and hold a symposium, inviting athletes to talk, and for students

34



who wish to participate, there is an exchange through disability sports and adaptive sports.

Saito: Thank you very much. Mr. Negi's activity involves going out to the community, taking an event or a
class to the region. Typically, in the past, the focus was on inviting you and asking you to do something, without

any input. We need a framework where the school or the region can continue and develop the program.

Negi: Yes, that kind of framework is essential. I think everyone is aware of that now, and when we propose it,
they are enthusiastic and ask us to do it. In the past, when I was invited to give a talk and explained that there
was a preparatory activity and could I have an hour and a half, two hours beforehand to meet with the
teachers, the response was that it was not what they are asking for. If I would just come and have everyone
enjoy wheelchair basketball, it would be sufficient for promoting understanding. It was very difficult to explain,

to say but wait, isn’t that misunderstanding.

But that has changed. Now people who work in schools, administrative organizations and many other
contexts, understand the importance, but they don’'t know what to do, who to ask. I don’t think we have enough

people to address this, and we also need to work on training people who can transmit the program effectively.

Saito: Thank you. “IT'mPOSSIBLE” offers content on how to instruct as well as content for teachers, but is there

also a kind of training program for teachers, as Mr. Negi just mentioned, to develop it?

Matheson: We not only develop teaching material, we also have teacher training programs on how they can use

the material, since last June. We've already explained to over 3,500 teachers how to use the material.

Saito: I teach at university, and when a student who wants to become a physical education teacher is given
training sessions and has the opportunity to teach, it trains the student, and also the teachers on how to

transmit how they teach. Is that something that can be incorporated?

Matheson: Yes. But the concept of “TmPOSSIBLE” is to have the teachers who usually teach classes incorporate
Paralympic education. In the past, the visiting type classes where a guest comes to give a class, makes it
difficult to have teachers engage in a way that makes the classes their own. We are promoting Paralympic
education that can be done without inviting external teachers, so what you mentioined is slightly different in

concept.

Saito: Thank you. The importance lies in having the regular teachers teach. Can we take that to mean that you

want to see a shift from visiting classes to schools being able to organize classes themselves.

Prof. Ishitobi, you are working hard to do this in your own school. The inclusion of proper Olympic and
Paralympic education has now been specified in official curriculum guidelines. How will Olympic and Paralympic
education be incorporated into the annual teaching plan, and how will it be done? Will it be a part of physical

education, or not? Would you tell us, as a teacher?
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Ishitobi: Olympic and Paralympic education is considered to be very important, and is incorporated in mid- and
long-term plans at school. But it is very difficult to incorporate it as a subject, and we are considering spreading

it throughout the various classes that students take part in.

What is easiest for students to understand is physical education. They can do it themselves and experience it
for themselves. We incorporate sports that are different from the sports they usually participate in. Our
students have intellectual disabilities, so there are many sports they can engage in. By introducing restrictions
on purpose, and changing and adapting the rules for people with visual and physical impairments to students
with intellectual disabilities - for example with sitting volleyball, they cannot play if it is volleyball, so we tell
our students that they can sit but must not get up, and let’s use a balloon instead of a ball, so we have tried

sitting volleyball using a balloon — we ask what can they each think about through that context.

Now, when there is something related to the Olympics and Paralympics, there are generally efforts to gather
volunteers from the public. We have been thinking about volunteer activities that intellectually disabled
students can do. One is simple, but it is recycling. The students collect PET bottle caps at school and take them
to the local ward office in Bunkyo ward, where the school is located, and ask them to use the money that can be
collected from recycling for vaccines. We have also developed items created by a work group in the school, and
made bags from recycled milk cartons. In these ways, we have the students think about how they can

contribute to the world.

Saito: Thank you. One more question for Mr. Negi. I think you are invited to many places to give classes. Do

you know how it is classified within the school class period?

Negi: Essentially, I think it is important to align with what is convenient for the school, but what I do is
basically divided into three parts. In the first part, the purpose is to become friends with the people you meet
and talk frankly together to get to know them. I take about 30 minutes for it. That is followed by a session to
actually experience games, with just representatives participating. There are about two, sometimes three
games. Those games take 30 minutes, so that takes up an hour. For the classroom lecture in the remaining 30
minutes, I focus on talking, and I do it with the belief that this is actually the most important part. Through this
activity, and through using various teaching materials including “I'mPOSSIBLE”, we open up opportunities. All
the students cannot play wheelchair basketball in this program but I feel that experiencing the sport can be
done in a different context if there is time, so that is what I propose, and people have shown understanding for

the way I do it. It uses two class periods.

Saito: So that's two class periods. In elementary and middle schools, would it be considered an integrated

studies class? A physical education class? A moral education class?

Negi: The school chooses what fits best within their program, so I do it in a whole variety of classes. If I'm

invited, I'm happy to accept.
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Saito: I understand. Now I would like to take questions from the floor.

Floor A: 1 have a question for Ms. McColl and Mr. Naar. Elementary, junior high and high school education is
important, but at universities, Olympic and Paralympic education, especially with Paralympic education, there is
actually a significant difference between universities that do it and those that don’t. I am also involved in
Paralympic education at the university level, but there is also a huge difference between students who come to
study it, and those who don’t. I think the reality is that elementary school students are most knowledgeable

about the Paralympics, so there needs to be strengthening of Paralympic education for university students.

In the UK, there is the precedent of the Podium program, for teaching about the Paralympics and Olympics
at university. I think it is extremely important that with the term inclusive society as a keyword, people from
different fields can come together to create a research facility, or to continue that kind of education at the

university level. Would you please comment on Paralympic education at universities.

McColl: Every country is different, but I think there is a real opportunity to be developing teacher skills,
training teachers’ skills, so it will be embedding Paralympic education within teacher training. Within the UK,
primary school teachers receive very, very little physical education training, so they receive even less
Paralympic education-related training, which was why we also wanted to look beyond sport. And your very
important point about making sure, maybe sometimes sport is the route in, Paralympic sport, but then you use

sport to be talking about broader issues about society.

You mentioned Podium, too. Podium within the UK in the leadup to the Games was a unit specifically set up
for higher education and further education and their engagement with the Games. It was very different to Get
Set because it was more about all of the different opportunities that presented themselves to higher education,
so that could have been: contracts and procurement-related opportunities; becoming a training camp; providing
medical facilities or medical experts to support the medical side of the Games; providing staff, volunteers,

facilities - a huge amount of opportunities.

I think personally that worked really effectively to bring together higher and further education institutions.
As the Organizing Committee, we always knew where to go if we wanted to engage with higher and further

education.

I think from a Paralympic education perspective and the fact that there is less Paralympic-related research
available, there is obviously a massive opportunity there for the higher education sector as well, to be
monitoring and evaluating the impact of Paralympic research, and to be turning it into user-friendly
recommendations which broader members of society can be using. So I think there are lots of opportunities, but
I think it is harder to coordinate it all on the higher education front, but I think we could have done more on

teacher training, and that’s something that I think is a really crucial part of the offer.

Naar: T'll just follow up with a few observations. I agree. I think that the tertiary or university sector is
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probably a lot more difficult than the school sector, one of the reasons being that schools tend to have a national
curriculum and an established format, whereas universities will often teach courses that each individual

university sets for itself and so it's more difficult to influence universities nationally.

As far as teachers are concerned or trainee teachers are concerned, it's probably easier because they have to
learn how to teach the school curriculum, so if Paralympic education is part of the school curriculum then it’'s

easier, in the Australian context anyway, to get education within the universities for trainee teachers.

One of the areas that we've found, I thought the university work that we did was probably the most exciting
work because every university was different, and we looked to meet the needs of every university, and to
answer those needs. Two of the areas that we found there was a lot of potential was in the medical area and
physiotherapists, occupational therapists, doctors, tend to have very little understanding and very little training
in disability, and the Paralympic education program was actually able to reach and influence training in two

universities in Australia where it made a big difference.

And there are other areas as well, and one area in Australia was the history, the history departments at
universities and teaching Paralympic history, which is also something that was very, very successful. So I think
there are lots of opportunities but they have to be tailored. I think as Kathryn said, there’'s a need to tailor

probably more than there is for schools.

Floor B: Just because we have the Paralympic Games, I don’t think we will have an inclusive society. What we
do before and after the Games will be crucial - Paralympic education beyond 2020, or a national scheme in Japan
to sustain the Olympic and Paralympic education. The Nippon Foundation Paralympic Support Center will close
in 2021, and the Organizing Committee will eventually disband. Under those circumstances, how can Paralympic
education be continued, and what kind of plans can there be? I would like to ask Ms. Matheson, and I really

wanted to ask Prof. Sanada, but since he has left, would Prof. Saito respond?

To Ms. McColl. You mentioned that there was a very high demand for Get Set after the Paralympics. Would

you tell us the main reason for the high demand, and whether there was anything done to encourage it?

And to Mr. Tony Naar. You mentioned that in 2006, the PEP program was revived. Would you tell us, if you

know, the main reason why the program was able to resume?

Saito: First, Ms. Matheson, please comment on the scheme.

Matheson: The office for the “I'mPOSSIBLE” Japan version is set up with both the Nippon Foundation
Paralympic Support Center and the Japanese Paralympic Committee (JPC). All the teacher training and the
teaching material development that we are doing now, is done together with JPC. Until the Games, the Games
Organizing Committee is the first point of contact to access “TmPOSSIBLE” teaching materials, but after the

Games, it will be handed over to JPC. It's possible that it may be slightly different operation system, but
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everything is being done on the premise that the teaching material will continue.

Saito: Thank you. Next, I would like to respond on behalf of Prof. Sanada.

Olympic and Paralympic education is now stipulated in the official curriculum, so in the ten years until the
next revision of the curriculum, there is a need for content and education that helps to raise awareness of
diversity in sports and of diverse values. For this, we will need the perspective of adaptive sports. To educate
students who have that perspective, we need to train teachers who can teach it. The next step would be to
include an adaptive physical education subject as a compulsory part of courses for obtaining a teaching
certificate. There is the link to teacher training, and there is a need to create a framework that is directed

towards sports that accept diverse values, and incorporates this in education. I hope that answers your question.

Next, I would like to ask Ms. McColl to comment on whether there was anything done to lead to the

successful continuation of the program after the Paralympics. Finally, I would like to ask Mr. Naar about PEP.

McColl: I think there are three quick things. The first need-wise was from stakeholders, including government
and probably the IOC and IPC. Our motto had been Inspire a Generation, so there was an expectation that we
would deliver a powerful legacy for young people and education had proved itself to be an effective and cost-
effective way of doing that. I think there was a real want from teachers, so we consulted with teachers
regularly and they told us they wanted the program. 92 percent said they wanted to continue with the
program; 84 percent said they wanted to continue learning about the Paralympic values in schools. So there was

a really strong want, and they had told us that.

They had even told us that they wanted the program to continue to be called Get Set because they wanted
that continued relationship with a program they knew and loved. We weren't sure if Get Set made sense

because Get Set was sort of getting set for an event, in English, but no, they wanted the continued name.

And the third want was from the British Paralympic Association who wanted to retain an engaged and
enthusiastic fanbase for Paralympic sport and of Paralympic athletes and the Values and they’d seen a real
build in momentum and excitement, and they really wanted to maximize the opportunity and to continue that,

and they saw the education program being a really important way of doing that.

So it was really about what our stakeholders wanted and needed, and that helped to create the case for the

Get Set program in its legacy mode.

I suppose finally it couldn’t have existed without funding. So it had core funding from our Paralympic and
Olympic committees but also sponsors and others, so our lottery for example was saying, we want to invest in
education programs that are a legacy of the Games, and the government was saying for the first year, we want
to invest in legacy programs that are a legacy of the Games, and we have new sponsors coming into the

Olympic and Paralympic family who were saying, actually, we get this, we can see that inspiring young people
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is powerful, so that really helped the case as well, that we could see where additional funding could come from.

Naar: Thank you for your question. Just carrying on again from Kathryn's answer, I think you can look back
and you can say that many of the things that London did, they learned the lessons of what went before them

and found a new way or a better way of doing things.

Two of those lessons for me were that in Sydney, the education program was run by the Games’ Organizing
Committee, so in the lead up to the Sydney Games, the Sydney Paralympic Organizing Committee ran the
education program, but they didn't do it in conjunction with the Australian Paralympic Committee, so there was
a disconnection there between the Australian Paralympic Committee’s involvement and the Sydney Paralympic
Organizing Committee’s involvement, and I think that connection is absolutely essential because after the

Games the Organizing Committee ceases to exist, but the Paralympic Committee continues.

And the second lesson is funding, and after the Sydney Games we were looking to continue the education
program and we had plans to continue it immediately, but we had no money, and until 2006 was the first time
that the money became available, and then that was available as a government grant, and that government
grant ran out, and when the government grant ran out, the organization had to continue to fund the program,
and again, because the program wasn't sufficiently embedded within the organization, when the organization

had financial difficulties, that was one of the first things that went.

So I think the lessons of the continuity and the connection between the Organizing Committee and the

Paralympic Committee, and ongoing funding.

Saito: Thank you. Ms. Matheson, you have something to add.

Matheson: Yes. I did not explain the concrete scheme, which is what you wanted to know the most.

We thought the funding would be the biggest challenge, and proposed two years ago to the Agitos
Foundation which is responsible for the development of IPC, to subsidize funds specifically for Paralympic
education. It has now become available. We proposed this partly because we want to spread this globally, but

also because we wanted to continue Paralympic education after funds were depleted in 2020.
Also in October, we will introduce “T'mPOSSIBLE” at the UN Human Rights Council, and at an IOC forum in
October, we will present the effect of “I'mPOSSIBLE” on society under the theme of sports and education. We

hope to increase our presence and our supporters.

Another activity we are continuing is to aim positively for the many awards given to social contribution

activities through sports. We hope to use prize money to spread education.
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Floor B: Another point. I don't know if this is possible, but if the Organizing Committee has a large profit,

perhaps there can be a fund set up in that area, to continue. That is all.

Saito: Time is running out. We have time for one short question.

Floor C: Two questions for Ms. McColl and Mr. Naar.

First of all, I think one of the unique things I noticed with the London case was the program trying to involve
not only the school and the curriculum at school, but the community at large or among school to school. In
thinking about funding, sponsorship, and stakeholders, how important is it to involve the community and not

limit this kind of activity and education to schools?

And a related question to one that was asked earlier. I believe the legacy after te Games could be determined
by three practical things: funding, the organization that is in charge, and leadership. So far in Japan, to put it
simply the Japanese government is saying well yes, it's important, we will give you guidelines; those activities
and legacy is under the charge of local governments. Local governments are saying yes, it is very important, so
we will give it to the educational committee. The Organizing Committee will say, well it's important, but we will
cease to exist after the Olympic and Paralympic Games, so we cannot be in charge. The ball is just being passed
around among organizations. We don't see yet a responsible organization or leadership that would be able to

continue. Would you give us some words of wisdom.

McColl: So, yes, absolutely, in a UK context, the community element was really important. In many ways, that
was because schools chose to activate in that way. They chose to run events. They just saw it as a real
opportunity to be involving families and communities, and that’s a real struggle for schools. It's a priority. They
know they're supposed to engage with parents, but they just don’'t have the time or the resource to be able to

do it effectively, and they often struggle to engage parents in young people’s learning.

But I think anecdotally they saw a real opportunity here. It was something that was in the media, it was
something really, really exciting, and it was something that they could involve their parents in many different
ways. So I think it was schools going out to their communities and working with their communities is what

worked really effectively.

Interestingly in legacy, that has also been the case. So the Get Set programs that have been funded through
the lottery have been all about young people running sports programs for local community members and
encouraging their local communities to get health, become more healthy, and that’s been incredibly popular and

created some amazing case studies. So, yes, I'm a strong advocate of it.

Naar: I would agree. I think that one of the great strengths of the Paralympic Movement and Paralympic
education is the connection that is made with the community and people do connect to Paralympic athletes and

to Paralympic sport and Paralympic programs, and I think that's a great asset that the Paralympic Movement
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has using that education program. It just strengthens the education program. So it’s, we say in English, a no-

brainer. It's a very easy decision to make to go down that path and incorporate the community.

And can I add just one thing in relation to the second question? From an Australian point of view, if I was
looking to plan a legacy from the Games, then I'd probably be going about it the way that you are here in Japan
at the moment, and I think that the work that’'s being done in advance of the 2020 Games is absolutely fantastic,

and the way of looking at the future from now is very, very reassuring that lots of good will come from this.

Saito: Thank you very much. Although the time was limited, there were many points and suggestions raised
through today’s discussion about what we can leave after 2020. Especially when it comes to education, it should
not be limited to schools, but should spread from young people to local communities and to society. It was also
pointed out that a framework is needed for funding to support this, and for how to deal with the funding. It
must be planned from now, and each plan for what to continue with needs to move forward. We want to move
beyond understanding disability, and focus on diversity in sports as our goal as individuals involved in sports,

and move towards realizing an inclusive society through sports.
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